[image: ]

Educational Programme: Literacy Development 
It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).
ELG: Comprehension 

· Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary; 
· Anticipate – where appropriate – key events in stories; 
· Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play. 

ELG: Word Reading 

· Say a sound for each letter in the alphabet and at least 10 digraphs; 
· Read words consistent with their phonic knowledge by sound-blending; 
· Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words. 

ELG: Writing 

· Write recognisable letters, most of which are correctly formed; 
· Spell words by identifying sounds in them and representing the sounds with a letter or letters; 
· Write simple phrases and sentences that can be read by others. 

	Term 1


	Phonics
	Reading Whole Class
As part of a 5-a-day read aloud programme 
	Reading Small Group or 1 to 1
As part of a 5-a-day read aloud programme
	Enabling Reading Environment 
As part of a 5-a-day read aloud programme


	Each school will choose and implement a synthetic phonics programme (SPP). 

Children’s skills and knowledge in the following will be developed: auditory discrimination; visual memory; auditory memory; auditory processing; sequencing skills; steady beat; oral blending; oral segmenting; and letter names.

Some schools in the trust may be starting letter sounds (dependent on chosen SPP). 

Exposure to lower- and upper-case letters. 

	Practitioner models ‘read the words’ one of the three ways to enjoy a book.  This will be done for 2 weeks.

Following this, practitioner models ‘enjoy the pictures’ as one of the three ways to read a book. This will be done for 2 weeks. 

The above will be intertwined for the remining weeks.

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 
 
	Practitioner supports children to independently sustain ‘enjoy the pictures’ as one of the three ways to enjoy a book. 

Practitioner to highlight concepts of reading such as, reading left to right, spacing between words, capital letters, full stops. 

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 

	Provide a high-quality reading area that is organised into categories: stories; poems (poetry cards); rhymes (including nursery rhymes); theme/children’s interests; non-fiction (linked to the above categories); and books we have read so far. Rotate on a termly basis based on complexity on ideas and/or vocabulary choices. 

Plan for a practitioner to read in the reading area at least once a fortnight. 
Practitioners to support children to independently sustain ‘enjoy the pictures. 


	Writing Small Group or 1 to 1
	Writing Whole Class

	Enabling Writing Environment 
	Handwriting 

	See Fine Motor Control Planning. 

Oral comprehension: 1 to 1 scribing of helicopter stories (private storytelling). 

Sentence construction: See autumn 1 on Communication ad Language Planning.  
	Practitioner models communication through writing for a real purpose. For example, writing a message to parents.

Act out helicopter stories on a ‘stage’. 

Practitioners to model a story map based on a book read to the class. Practitioner models ‘retell the story’ one of the three ways to enjoy a book. 

Practitioners to leave any resources used for taught session in the writing area so that children can use them in their freely chosen play. 

	Provide a high-quality writing area. Resources could include pens. Pencils, felts, lined paper, envelopes, sound mats, magnetic letters, picture dictionaries, CEW maps, clipboards for transporting, post it notelets, sticky labels, thin narrow lined paper for list writing and cards.  

Practitioners to reignite interest in the writing area by linking it to children’s’ fascinations. For example, superhero writing kits. 
 
Plan for a practitioner to be in the writing area at least once a term where they model writing for a purpose. For example, writing a letter to the Year 5 children inviting them to read stories to the children. 

	See Fine Motor Control Planning. 

Develop upper arm and shoulder strength (upper core stability). 

Use language of writing in activities for example,  up, down, diagonal, clockwise and anticlockwise. 

Teach the three main movements c, l and r on a large scale (demonstrate start and end points) 


	

	Term 2


	Phonics
	Reading Whole Class
	Reading Small Group or 1 to 1
	Enabling Reading Environment 


	Each school will have taught, at least, 20 letters that can be used for both blending and segmenting. 

Each school will have taught children to read and spell some common exception words (also known as sight words).

	Practitioner models ‘read the words’, ‘enjoy the pictures’ or ‘retell the story’ throughout the term. 

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 

	Practitioner supports children to independently sustain ‘enjoy the pictures’ or ‘retell the story’.  

Practitioner to highlight concepts of reading such as, reading left to right, spacing between words, capital letters, full stops. 

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 

Reading at instructional level: 
Practitioner reviews, with the children, phonics and sight words taught so far. 
Practitioner shares a previously prepared caption, linked to the phonics and sight words taught so far, for the children to read independently. 
Practitioner engages in a conversation, about the caption, with the children. 

	Plan for a practitioner to read in the reading area at least once a fortnight. 
Practitioners to support children to independently sustain ‘enjoy the pictures’ or ‘retell the story’.

Simple captions to be displayed around the room, for children to read, that link to the phonics and sight words taught so far. 

	Writing Small Group or 1 to 1
	Writing Whole Class

	Enabling Writing Environment 
	Handwriting 

	See Fine Motor Control Planning. 

Oral comprehension: 1 to 1 scribing of helicopter stories (private storytelling). 

Sentence construction: See autumn 2 on Communication ad Language Planning.  

	Practitioners models communication through writing for a real purpose. Practitioner to highlight concepts of writing such as, writing left to right, spacing between words, capital letters, full stops. 

Act out helicopter stories on a ‘stage’. 

Practitioners to model a story map based on a book read to the class. 


	Practitioners to reignite interest in the writing area by linking it to children’s’ fascinations. 
 
Plan for a practitioner to be in the writing area at least once a term where they model writing for a purpose and ensure children are supported to sit correctly, hold the pencil, position the paper and apply pressure. 

Practitioners to leave any resources used for taught session in the writing area so that children can use them in their freely chosen play. For example, magnetic letters and boards linked to the phonics taught so far). 

	Practitioner to teach letter families (c, l, r and the other letters) demonstrating start and end points.

Practitioner to teach capital letter formation. 



	Term 3


	Phonics
	Reading Whole Class
	Reading Small Group or 1 to 1
	Enabling Reading Environment 


	Each school will have taught all 26 letters that can be used for both blending and segmenting. 

Each school will have taught children to read and spell some common exception words (also known as sight words).


	Practitioner models ‘read the words’, ‘enjoy the pictures’ or ‘retell the story’ throughout the term.

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 

	20-minute session reading a 90/95% decodable reading book. 

In the latter part of term, a practitioner directed task: children to reread guided reading text. 
	Plan for a practitioner to read in the reading area at least once a fortnight. 
Practitioners to support children to independently sustain ‘enjoy the pictures’, ‘retell the story’ or ‘read the words. 

Simple captions to be displayed around the room, for children to read, that link to the phonics and sight words taught so far.

Decodable reading books section added to high-quality reading area.  


	Writing Small Group or 1 to 1
	Writing Whole Class

	Enabling Writing Environment 
	Handwriting 

	Oral comprehension: 1 to 1 scribing of helicopter stories (private storytelling). 

Sentence construction: See spring 1 on Communication ad Language Planning.  

Practitioner to give children words (linked to phonics taught so far) and sight words (taught so far) to spell using magnetic boards and magnetic letters. 

	Practitioners models communication through writing for a real purpose. 

Practitioner models transcribing a sentence that is fully encodable for children. 

Act out helicopter stories on a ‘stage’. 

Practitioners to model a story map based on a book read to the class. 

	Practitioner to provide recorded words, on talking tins, for children to spell using magnetic boards and magnetic letters. 
	Practitioner to teach letter families (c, l, r and the other letters) demonstrating start and end points.

Practitioner to teach capital letter formation.






	Term 4


	Phonics
	Reading Whole Class
	Reading Small Group or 1 to 1
	Enabling Reading Environment 


	Each school will have taught all 26 letters and 5 digraphs that can be used for both blending and segmenting. 

Each school will have taught children to read and spell some common exception words (also known as sight words).


	Practitioner models ‘read the words’, ‘enjoy the pictures’ or ‘retell the story’ throughout the term.

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 

	20-minute session reading a 90/95% decodable reading book. 

Directed task: children to reread guided reading text.
	Plan for a practitioner to read in the reading area at least once a fortnight. 
Practitioners to support children to independently sustain ‘enjoy the pictures’, ‘retell the story’ or ‘read the words. 

Simple captions to be displayed around the room, for children to read, that link to the phonics and sight words taught so far.

Add decodable reading books to high-quality reading area.  


	Writing Small Group or 1 to 1
	Writing Whole Class

	Enabling Writing Environment 
	Handwriting 

	Oral comprehension: 1 to 1 scribing of helicopter stories (private storytelling). 

Sentence construction: See spring 2 on Communication ad Language Planning.  

Practitioner to give children words (linked to phonics taught so far) and sight words (taught so far) to spell by writing in a book. 







	Practitioners models communication through writing for a real purpose. 

Practitioner models transcribing a sentence that is fully encodable for children. 

Act out helicopter stories on a ‘stage’. 

Practitioners to model a story map based on a book read to the class. 








	Practitioner to provide recorded words, on talking tins, for children to spell in their books. 

Directed task: children to write recorded words. 














	Practitioner to teach letter families (c, l, r and the other letters) demonstrating start and end points.

Practitioner to teach capital letter formation.


	Term 5 and 6 


	Phonics
	Reading Whole Class
	Reading Small Group or 1 to 1
	Enabling Reading Environment 


	Each school will have taught all 26 letters and 10 digraphs that can be used for both blending and segmenting. 

Each school will have taught children to read and spell some common exception words (also known as sight words).


	Practitioner models ‘read the words’, ‘enjoy the pictures’ or ‘retell the story’ throughout the term.

Practitioner to reread and engage in extended conversation about a book and learn new vocabulary. 

	20-minute session reading a 90/95% decodable reading book. 

Directed task: children to reread guided reading text.
	Plan for a practitioner to read in the reading area at least once a fortnight. 
Practitioners to support children to independently sustain ‘enjoy the pictures’, ‘retell the story’ or ‘read the words. 

Simple captions to be displayed around the room, for children to read, that link to the phonics and sight words taught so far.

Add decodable reading books to high-quality reading area.  


	Writing Small Group or 1 to 1
	Writing Whole Class

	Enabling Writing Environment 
	Handwriting 

	Oral comprehension: 1 to 1 scribing of helicopter stories (private storytelling). 

Sentence construction: See summer 1 and summer 2 on Communication ad Language Planning.  

Practitioner to give children words (linked to phonics taught so far) and sight words (taught so far) to spell by writing in a book. 

	Practitioners models communication through writing for a real purpose. 

Practitioner models transcribing a sentence that is fully encodable for children. 

Act out helicopter stories on a ‘stage’. 

Practitioners to model a story map based on a book read to the class. 

	Practitioner to provide recorded sentences, on talking tins, for children to spell in their books.

Directed task: children to write recorded sentences. 
	Practitioner to ensure that most letters are correctly formed by all children. 
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	Who needs more experience (list initials)?
Consider context and range of situations
	How will we do this?

	


	
	

	Percentage of children who are ready to progress
End of term 2
	Who needs more experience (list initials)?
Consider context and range of situations
	How will we do this?

	


	
	

	Percentage of children who are ready to progress
End of term 3
	Who needs more experience (list initials)?
Consider context and range of situations
	How will we do this?

	


	
	


	Percentage of children who are ready to progress
End of term 4
	Who needs more experience (list initials)?
Consider context and range of situations
	How will we do this?

	


	
	

	Percentage of children who are ready to progress 
End of term 5
	Who needs more experience (list initials)?
Consider context and range of situations
	How will we do this? 

	


	
	

	Percentage of children who are ready to progress 
End of term 6
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To be used alongside the Communication and Language Planning, the Fine Motor Development Planning, the Gross Motor Skills Planning and the Expressive Arts and Design Planning documentation. 
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